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2013-17 project - Why do it?
What does UK ECEC
research reveal about:
• young children
• their families
• the adults who work
with them
• the ways in which
they work
• the contexts within
which they are
situated?
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Five themes
1: Professionalism: early years as a career
2: Parenting and family in the 21st Century

3: Play and pedagogy
4: Learning, development and the curriculum
5: Assessment, transitions and school readiness
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Methodology
Search strategy
- initial scrutiny by title, abstracts, country of origin and relevance to the
research questions.

Criteria for inclusion*
–
–
–
–

Minimises bias
Has external validity/authenticity
Conclusions fit data; sufficient evidence in study
Has been assessed by others (e.g. refereed for journal, peer review, funding
body, public domain)
– Generalisations only been made where /when appropriate
*Adapted from Evangelou, M., et al. 2009. Early years learning and development: Literature review.
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Example from Professionalism
theme…
…from initial scrutiny
• 132 items read in full,
criteria applied and
decisions noted
• 106 items (including
policy documents)
included
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Freely available
• BERA website

• TACTYC website

• https://www.bera.ac.uk/project/beratactyc-early-childhood-researchreview-2003-2017

• http://tactyc.org.uk/projects/

• Level of interest, e.g.
ResearchGate 177 reads;
UK; USA; Ireland; Sweden;
Bulgaria; South Africa; New
Zealand; China…
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Threads from a few poignant
conclusions…
Professionalism
Professional work in
ECEC is demanding
and increasingly
complex
Research evidence says…
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Threads from a few poignant
conclusions…
Professionalism

Deficit workforce;
Focus on ‘childcare’

Research evidence says…

Professional work in
ECEC is demanding
and increasingly
complex

Policy view…
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Threads from a few poignant
conclusions…
Professionalism
‘The high levels of skill, sophisticated levels of
Professional work in
operation and emotional and attitudinal
ECEC is demanding
competence
demanded of practitioners belie the
Deficit workforce;
and increasingly
policy
direction
characterised by managerialism,
Focus
on ‘childcare’
complex
based on rhetoric that suggests a deficient
workforce.’
Research evidence says…
Payler & Davis 2017

Policy view…
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Threads from a few poignant
conclusions…
Parenting and family
22 months - low
achievement stays low
in low income families;
Cause? Poverty, diet,
resources, housing…??

Research evidence says…
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Threads from a few poignant
conclusions…
Parenting and family
22 months low
Deficit parenting;
Focus on parenting
interventions

Research evidence says…

achievement stays low
in low income families;
Cause? Poverty, diet,
resources, housing…??

Policy view…
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Threads from a few poignant
conclusions…
Play and pedagogy
Play is complex and
demanding;
Needs facilitating
environments and
pedagogies

Research evidence says…
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Threads from a few poignant
conclusions…
Play and pedagogy
Increasing
pedagogic control;
= Policy-practice
tensions
Research evidence says…

Play is complex and
demanding;
Needs facilitating
environments and
pedagogies

Policy view…
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Threads from a few poignant
conclusions…
Learning and development
Sub-optimal
housing =
•
•

Poorer adult-child
interaction
Poorer social-emotional
development

Research evidence says…
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Threads from a few poignant
conclusions…
Learning and development
Health promotion in
ECEC settings

BUT is needed…
Research evidence says…

Sub-optimal
housing =
•
•

Poorer adult-child
interaction
Poorer social-emotional
development

Lack of research on…
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Threads from a few poignant
conclusions…
Assessment and School Readiness

Children in poverty
•

Achieve less in EYFS Good Level
of Development

•

Parenting and HLE only partly
responsible

Research evidence says…
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Poignant thread of conclusions…
Not just
× ‘Poor quality ECEC’
× ‘Poor parenting’
× A ‘childcare’ service
× Increasing pedagogic control
Acknowledge and address
All building blocks for EC wellbeing, health, learning,
development
Coherent, tailored, integrated, well-funded provision
Valued, high status ECEC workforce
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Research agendas
Represented so far…

Social class/
disadvantage/deprivation
SEND
Gender
Children’s rights/
participation
Qualitative/ethnographic
/situated/naturalistic

Under-represented…

Race & ethnicity
Effects of regulation
Effects of policy & its
enactment
Interdisciplinary research
on big issues
Longitudinal/mixed
methods research
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Pause for thought…
Feedback and thoughts
Possible and current uses of Review?
What next?
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Workforce & Professional
Learning and Development
(PLD)
Where are we now? Where
are we heading?
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Trends in EYT (EYPS) training
• By Sept 2012, 10,000 EYPS had been trained since
2007, averaging 2000 per year. (CWDC, 2012)
• 2013-14, 2,327 candidates started funded places on an
EYT programme (NCTL’s target = 2,400 candidates).
(NCTL 2014)
• 2014-15 only 860 applicants for EYT programmes,
(NCTL’s target = 2,000 candidates) (NCTL 2014, 2015).
• 2016-17 only 654 new entrants to EYITT (606
postgraduate; 48 undergraduate) (DfE ITT Census 2017)
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EYITT
• High quality graduates: 62% have a 2:1 or 1st class degree

• Entry requirements same as for other ITT QTS entrants incl. :
GCSE C / 4 (or equiv) in English, maths and science
PLUS entry skills tests for maths and literacy.
• Training period same as other ITT QTS:
e.g.one year full time postgraduate;
similar assessed, observed practice periods; HEI-based
academic pedagogic teaching; final assessment against EYT
Standards.
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/572290/ITT_Census_1617_SF
R_Final.pdf
https://getintoteaching.education.gov.uk/explore-my-options/become-an-early-years-teacher
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EYITT
• High quality graduates: 62% have a 2:1 or 1st class degree

• Entry requirements same as for other ITT QTS entrants includ. :
But EYTs do not have
GCSE C / 4 (or equiv) in English, maths and science
• QTS
PLUS entry skills tests for maths and literacy.
•

• same employment opportunities,
• career progression or
Training period same as other ITT QTS:
• salary structures.
e.g.one year full time postgraduate;

similar assessed, observed practice periods; HEI-based
Theyteaching;
earn less.
academic pedagogic
final assessment against EYT
Standards.
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/572290/ITT_Census_1617_SF
R_Final.pdf
https://getintoteaching.education.gov.uk/explore-my-options/become-an-early-years-teacher
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https://www.gov.uk/government/uploads/system/uploads/attach
ment_data/file/572290/ITT_Census_1617_SFR_Final.pdf
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In context of other issues
• Loss of local authority role in quality improvement and loss of LA
funding for PLD.
• No coherent PLD framework. Lack of structured, funded PLD
(apart from whatever sector can provide and pay for itself).
• Lack of recognition for ECSDs.
• Slow progress on Higher Level Apprenticeships
25

What do we need?
• Locating UK professional learning and development
(PLD) research in an international context

Waters, J. & Payler, J. (2015) The professional
development of early years educators – achieving
systematic, sustainable and transformative change,
Professional Development in Education, 41:2, 161-168
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International reesearch evidence
on Professional Learning and
Development
1. Systematic
Effective professional
learning and
development in Early
Years

2. Sustainable
3. Transformative
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International research evidence
on Professional Learning and
Development
Themes for effective PLD
– System-wide framework for PD
– Funding diverse types of PD as an
entitlement to ensure access
– Facilitated reflection and active
engagement in PD

1. Systematic
2. Sustainable

(Oberhuemer, 2013)

• Evaluating and monitoring change
in practice ‘after educators return to
the workplace’

3. Transformative

(Hadley et al 2015: 190).
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International research evidence
on Professional Learning and
Development
Sustainable PLD = founded
on environments in which
EYs practitioners work day in
and day out.
Not just short courses to be
swallowed, digested and
taken back to unchanged
setting.
E.g. SEQUAL: Supportive Environmental Quality Underlying
Adult Learning
http://www.irle.berkeley.edu/cscce/2014/sequal/

1. Systematic
2. Sustainable
3. Transformative
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International research evidence
on Professional Learning and
Development
Features that impact on practice

Setting based

√

Expertise from outside

√

Focus chosen by staff

√

Collaborative work between
colleagues

√

Mentoring and coaching sustained
over time

√

Structured embedding and evaluation
of practice-change over time

√

Support from internal leadership

√

Wider like-minded network

√

1. Systematic
2. Sustainable

3. Transformative
Adapted from Walter and Briggs 2012, cited in Hadley et
al 2015:190, and Lightfoot & Frost 2015: 415; see also
Linder et al. 2016
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What do we currently have?
• Conclusions from UK research - Professionalism: Early
Years as a Career 2003-2017

Payler and Davis (2017) ‘Professionalism: Early years as a career.’ Ch.2 in BERA-TACTYC
Early Childhood Research Review 2003-2017.
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Conclusions from UK - Professionalism:
Early Years as a Career 2003-2017
RQ1: Changes in workforce composition, qualifications and conceptualisations of professionalism since 23?

• Quality narratives throughout policy and research re.
professionalism.
– qualifications, roles, nature of professional practice, leadership,
– but a contested term;

• Increased levels of qualification,
– not reflected in policies requiring higher levels of qualification
– nor in associated status, pay, career pathways or conditions of
service.

• Workforce remains low paid, predominantly female, relatively
young,
– but work is complex and requires maturity.
– Difficulties in recruitment of diverse workforce.
Payler and Davis (2017) ‘Professionalism: Early years as a career.’ Ch.2 in BERA-TACTYC Early Childhood Research
Review 2003-2017.

Conclusions from UK - Professionalism:
Early Years as a Career 2003-2017
•

RQ2: Experiences and impacts of those changes on practitioners and children?

• Workforce reducing in number but
demands on the sector increasing;
• Complexity of ECEC professional
practice has increased,
– demands made in interprofessional
practice,
– care and education of birth-threes,
– leadership.
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Payler and Davis (2017) ‘Professionalism: Early years as a career.’ Ch.2 in BERA-TACTYC Early Childhood Research
Review 2003-2017.

Government response?
Early Years Workforce Strategy for England
DfE (March 2017)

• Feasibility study, 2018:
– increase graduate workforce in
disadvantaged areas
– ‘Consult on… allow[ing] those with EYTS,
and its predecessor EYPS, to lead nursery
and reception classes in maintained
schools’ p.18
BUT patching together incoherent set of
statuses and qualifications, inadequately
conceptualised and rewarded?

DfE (March 2017)
https://www.gov.uk/
government/publicat
ions/early-yearsworkforce-strategy
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Government
Early Years Workforce Strategy for England,
DfE (March 2017)

‘Many local authorities have stopped offering free
CPD to early years settings. Local authorities have
either reduced their offer to cover mandatory
training only, or have retained a wider range of
training for which they apply a charge’.
Acknowledged employers’ concerns about CPD
cost/access/quality…

35

Government
Early Years Workforce Strategy for England,
DfE (March 2017)
Strategy’s response?
• Encourage visits to settings
• Online portal bringing together CPD and online
training modules,
• Some specific training provided through voluntary
and community sector grants
Is this systematic, sustainable and
transformative PLD?
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EY PLD in recent reports

Save the Children
(2016) Untapped

potential.
http://www.savethechildren.or
g.uk/resources/onlinelibrary/untapped-potential

Family & Childcare
Trust (2016) Putting

quality at the heart of
early years
https://www.familyandchil
dcaretrust.org/puttingquality-heart-early-years

Blanden et al (2017)
Stewart and Waldfogel
(2017) Closing gaps
early. The Sutton Trust

Quality in Early
Years Settings and
Children’s School
Achievement, London
School of Economics and
Political Science
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EY PLD in recent reports
• Child is 9% less likely to reach GLD if at nursery
without highly qualified staff - ‘graduate level staff’
• ‘…compelling evidence that children in the
poorest areas are most likely to miss out on this
crucial support in their first years’.
• ‘The presence of trained teachers and staff with
relevant degree level qualifications in nurseries
brings an added impact for a child’s early learning
and development, particularly for those growing
up in poverty’

Save the Children (2016) • ‘SLOW AND SLOWER PROGRESS TOWARDS A
HIGHLY QUALIFIED CHILDCARE
Untapped potential.
WORKFORCE’
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EY PLD in recent reports
• Child is 9% less likely to reach GLD if at nursery
without highly qualified staff - ‘graduate level staff’

• ‘…compelling evidence that children in the
poorest areas are most likely to miss out on this
crucial support in their first years’.
• ‘The presence of trained teachers and staff with
relevant degree level qualifications in nurseries
brings an added impact for a child’s early learning
and development, particularly for those growing
up in poverty’
• ‘SLOW AND SLOWER PROGRESS TOWARDS A

Analysis based on ‘EYT
or equivalent’,
meaning EYT, EYPS
HIGHLY
QUALIFIED CHILDCARE
WORKFORCE’
or QTS. Appears to ignore
those with ECSD [but without
EYT]?
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EY PLD in recent reports
Recommendations
‘…calling on the government to take three actions
for long-term, sustainable development of the
childcare workforce:

Save the Children (2016)
Untapped potential.

•

Introduce a workforce quality supplement …
to create a sustainable and long-term incentive
for settings to hire and retain early years
teachers (GLF?).

•

Invest £65 million a year in the most deprived
parts of the country over 5 years.

•

Publish childcare workforce strategy to set out
how to tackle the challenges
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EY PLD in recent reports
Family & Childcare Trust
(2016) Putting quality at
the heart of early years
https://www.familyandchildcaretrust
.org/putting-quality-heart-earlyyears

‘…investment to raise standards and help the
children with the greatest need for support in the
early years.’
‘Supporting these children requires …
• the right structural resources, such as expert,
well-motivated practitioners with sufficient time to
monitor children’s development and plan care;
• the right processes, such as arrangements for
continuing quality improvement and
professional development;
• joint-working between early education and
childcare settings and wider early years
services.’

Recommendations for policy makers and early
years stakeholders - 7 areas (A-G)
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EY PLD in recent reports
Family & Childcare Trust
(2016) Putting quality at
the heart of early years
https://www.familyandchildcaretru
st.org/putting-quality-heart-earlyyears

Recommendations: A - Supporting early years
practitioners – DfE should:
• Develop workforce settlement for non-graduate early
years staff - clear progression framework and
CPD standards.

• Establish EY workforce advisory council for
transition to fully-qualified, graduate-led early years
workforce.
• Re-commit to vision of graduate-led ECEC teaching in the early years a priority for teacher
recruitment.
• EYs practitioners, unions and organisations should
work together to initiate an independent, practitionerled commission on professional representation for
42
early years professionals.

Gaps in Closing Gaps…?
P. 3

Stewart and Waldfogel
(2017) Closing gaps early.
The Sutton Trust

BUT, the current proposal is to consult on
allowing those with Early Years Teacher
Status to lead maintained nursery and
reception classes. EYTs are trained
specifically to teach and care for children
from birth to five years… (see also p.5 & 24)
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Gaps in Closing Gaps…?
P. 24

Stewart and Waldfogel
(2017) Closing gaps early.
The Sutton Trust

BUT, EYT did in fact introduce:
• more stringent entry requirements in line
with other QTS;
• new standards specifically designed for
EYT, bringing closer alignment with QTS
standards;
• new assessment procedures including
observation of practice.
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Gaps in Closing Gaps…?
P. 27

Stewart and Waldfogel
(2017) Closing gaps early.
The Sutton Trust

BUT, Blanden et al (2017) is based 'directly by using
data on three cohorts of children who are observed in
preschool in 2008-2010'(p. 3). i.e. uses Early Years
Census data about children with unique identifiers,
then tracks them to teacher assessments of the
children at end of EYFS and end of y1.
Graduate leaders were new EYPS.
Serious problems with using this data, therefore, to
make assumptions, interpretations and
recommendations about EYT.
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Gaps in Closing Gaps…?
‘Blanden et al’s results shed some doubt on
whether an early years teacher is really equivalent
to a qualified teacher.’ (p. 27)
This should more accurately state:

Stewart and Waldfogel
(2017) Closing gaps
early. The Sutton Trust

Blanden et al's results shed some doubt on whether
newly introduced EYPS, with one such person per
setting in PVIs with the rest of the staff holding, at most,
NVQ level 3 and with many staff unqualified or at NVQ
level 2, is really equivalent to QTS working in a school
or maintained nursery school setting, with its higher
levels of funding, where the teachers have direct routine
teaching contact with children and the majority of staff
are qualified.

It tells us nothing at all about current EYT.
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Closing Gaps
• ‘The government should move
towards giving early years
teachers QTS, with the
increase in pay, conditions
and status this would entail,
and should invest in improving
qualifications for all
practitioners in the sector.
• A dedicated funding pot,
similar to the old Graduate
Leader Fund, is important to
achieving this.’
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To conclude
• Systematic, sustainable and transformative PLD for
early years in England? Even more under threat.
• Challenge lack of accuracy, nuance and unjustified
interpretations and conclusions.

• Pivotal moment for concerted sector action?
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